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FOREWORD 
 
 
A major purpose of the accreditation process is to stimulate inservice growth and school 
improvement.  Consequently, requirements include not only meeting the standards of the 
Utah State Office of Education, but also completing a school evaluation every six years. 
 
School evaluation is that effort by the local school staff to take a comprehensive look at 
the school’s program, operation, and effect.  The school determines how closely its 
purposes and philosophy coincide with its actual practices and the degree to which its 
stated objectives are being reached.  It is a three-phased program: (1) self-evaluation, (2) 
on-site evaluation by an external team of educators, and (3) implementation using units 
of the evaluation to improve the school by effecting thoughtful change.   
 
The evaluation, March 25-26, 2003, was conducted because of the school’s desire to 
ensure quality education for all students in the school, and to meet the requirements 
referred to above. 
 
The entire staff of Hurricane High School is commended for the time and effort devoted 
to studying and evaluating the various facets of the total program and to preparing the 
materials used by the Visiting Team.  The excellent leadership given by Principal Roy 
Hoyt is commended. 
 
The staff and administration are congratulated for the generally fine program being 
provided for Hurricane High School students, and also for the professional attitude of all 
members of the group, which made it possible for them to see areas of weakness and 
strength and to suggest procedures for bringing about improvements. 
 
While these recommendations may be used to solicit financial support to acquire some of 
the materials, equipment, and services needed to carry out a more effective program, it is 
even more important that the faculty and administration utilize them as they continue to 
evaluate and modify course offerings and administrative and classroom procedures to 
more adequately meet the needs of the students of Hurricane High School. 
 
 
 
 
Steven O. Laing, Ed.D. 
State Superintendent 
of Public Instruction 
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HURRICANE HIGH SCHOOL 

 
 

MISSION STATEMENT 
 

Building a positive school community, which develops adaptable,  
compassionate citizens who are independent, critical thinkers. 

 
 
 
 
 

BELIEF STATEMENTS 
 

• The school must strive for continual improvement. 
 

• Parental support and involvement is critical. 
 

• Student learning increases when the environment is safe and stimulating. 
 

• Students are responsible for their own actions and decisions, both academic and 
social. 

 
• Students have different emotional and intellectual needs. 

 
• Students will rise to meet high expectations. 

 
• Students benefit from real-life and hands-on learning experiences. 

 
• Continual assessment is employed to improve teaching and learning.
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VISITING TEAM REPORT 
 

HURRICANE HIGH SCHOOL 
 
 
 

CHAPTER 1:  SCHOOL PROFILE 
 
 

Hurricane High School is a public high school located in Hurricane, Utah.  The school 
services the communities of LaVerken, Toquerville, Virgin, Rockville, Springdale, and 
Apple Valley.  Currently, 1,030 students are enrolled in grades 9-12.  The school has a 
long history within the community dating back to the early 1900s.  As the needs of the 
community have grown, Hurricane High School has adapted accordingly.  
 
Dr. Roy Hoyt was hired as the new principal of Hurricane High School in 2001-02.  At 
the same time, the school expanded to include ninth grade students.  These significant 
changes have created both challenges and opportunities for the staff.    
 
The profile of Hurricane High School was a study of the school’s role in the community 
and of programs offered by the school, and included important student achievement data. 
 
a) What significant findings were revealed by the school's analysis of its profile?  
 

Hurricane High School made a concerted effort to collect and analyze student 
achievement data currently available to the school.  In particular, the school 
examined ethnic breakdowns, ESL growth, ESL Placement, ACT Composite 
Score Comparisons for 1998-2002, AP Scores from 1999-2002, State CRT scores, 
and student Grade Point Averages (GPAs) for each grade level.   

 
Most of the data collected for the school’s profile was not sufficiently 
disaggregated.  As a result, meaningful analysis of the data was limited to general 
patterns or trends.  For instance, according to the data, it appears that students 
entering Hurricane High School in ninth grade do not perform as well as their 
peers in the tenth, eleventh, and twelfth grades.  Without additional 
disaggregation, the school is unable to discern whether or not this trend is true for 
all student subgroups and whether this pattern holds true for all content specific 
departments.  Disaggregating student data in the future could greatly improve the 
staff’s ability to identify specific groups of students who may be struggling. 

 
b) What modifications to the school profile should the school consider for the 

future? 
 
 Hurricane High School is strongly encouraged to continue its efforts to 

systematically collect and analyze pertinent student data to guide the decisions of 
the school.  It is suggested the administrative staff, Counseling Department, and 



 

staff collaborate with the district in designing an effective data collection and 
management system that can be used by the different stakeholders (i.e., teachers, 
counselors, parents, administration) within the community.  Furthermore, the 
school is encouraged to research what profiling data would be helpful to the 
school beyond that which the school is already collecting.  Attendance records, 
suspension and expulsion rates, Stanford 9 test scores, district assessments, 
graduation rates, and course enrollment patterns of students could be helpful in 
identifying specific student subgroups in need of additional support and/or 
resources.  

 
 
Suggested Areas for Further Inquiry: 
 
• Hurricane High School recognizes the need to collect and analyze data prior to 

identifying a school improvement effort.  In the school’s quest to become more 
data-driven, Hurricane High School is strongly encouraged to take the next step.  
This would include incorporating a system for monitoring and evaluating the 
effectiveness of the action plan.  Currently, the plan has limited collection to 
benchmarking the implementation of each goal—in other words, asking, “Did we 
do what we said we would do?”  The action plan does not identify a means for 
evaluating whether or not the school’s improvement efforts had the intended 
result—in other words, asking, “As a result of doing these things, has student 
achievement improved?”  

 
•       In analyzing student achievement data, the staff should also pursue exploring 

possible correlations between student achievement and other measures of student 
success, such as attendance, course grades, participation in school activities, etc.  
Some questions that might drive further inquiry include, Do we have students 
who attend regularly but are not performing up to their potential?  Are high 
achieving students making adequate yearly progress in our classes?  How do we 
know?  Are there patterns or trends in attendance and achievement that can be 
attributed to a certain grade level and gender, grade level and ethnicity, and/or 
grade level and subject area? 

 
• Lastly, the staff is encouraged to pursue examining the correlation between class 

grades and standardized achievement tests.  Are students passing their coursework 
but failing to pass state tests?  Are students passing state tests but performing 
poorly in class?  How does the school reconcile these differences?  As the school 
moves toward a standards-based curriculum and assessments, grading systems 
and data collection should be designed to measure and monitor student learning.  
Hurricane High School has taken a first step in this direction, but has a ways to go 
before an effective system for collecting, analyzing, and using data is in place.     
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CHAPTER 2:  THE SELF-STUDY PROCESS 
 
 

a) To what extent has the school community engaged in a collaborative self-study 
process on behalf of students? 

 
 Hurricane High School engaged in a collaborative self-study process.  Many of 

the staff members assumed leadership roles in facilitating the school’s self-study.  
As with many schools, student participation was limited.  As Hurricane High 
School deepens its collective understanding of how to use this process to improve 
conditions for learning, student voice should play a greater role. The school is 
encouraged to seek innovative methods for engaging all types of students in 
conversations focused on school improvement.     

 
b) To what extent does the school's self-study accurately reflect the school's current 

strengths and limitations? 
 
 Hurricane High School’s self-study captures many of the school’s strengths as 

well as its limitations.  However, additional data and analysis is required to 
pinpoint achievement gaps, student concerns, and potential improvement targets 
for the future.   

 
 
 

CHAPTER 3:  INSTRUCTIONAL AND ORGANIZATIONAL 
EFFECTIVENESS 

 
 
Hurricane High School identified four goal areas for students, which they have deemed 
most in need of improvement. Each goal area defines desired results for student learning 
(DRSLs).  The four goal areas are:  
 

1. Life-long learner 
2. A personally and socially responsible citizen 
3. An effective communicator 
4. An employable citizen 
 
 

Shared Vision, Beliefs, Mission, and Goals: 
 
a) To what extent did the school facilitate a collaborative process to build a shared 

vision for the school (mission) that defines a compelling purpose and direction for 
the school? 

 
 The first year of the self-study process was spent creating the mission and beliefs 

through dialogue with parents, students, staff and other community stakeholders.  
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The process also included the development of a set of desired results for students 
at Hurricane High School.   

 
 While the establishment of a mission, belief statements, and desired results was 

highly collaborative, ownership of them does not seem to be schoolwide.  
Students and staff indicated that, despite their initial enthusiasm for the process 
and conversations that resulted, the general lack of understanding of how to use 
the mission, beliefs, and DRSLs to drive the work of the school has dissipated the 
momentum originally generated.  As a result, some faculty members and most 
students and parents interviewed by the Visiting Team view these outcomes of the 
self-study process as incidental. 

 
b) To what extent has the school defined a set of beliefs that reflect the commitment 

of the administration and staff to support student achievement and success? 
 

Students experience a high level of support from teachers and the administration.  
Classroom observations and student interviews conducted during the visit 
confirmed this belief. The Hurricane High School staff, administration, and 
students are extraordinarily positive toward one another.  Students of varying 
backgrounds overwhelmingly indicate high levels of satisfaction with peer 
relations and teacher support.  Support systems are in place for many students 
who are not achieving their potential. 

 
Upon examining the written belief statements, the Visiting Team noticed that 
several of the belief statements reflect expectations or goals for student behavior.  
Since belief statements represent a set of guiding principles for the staff, they 
should be limited to principles for which the adults in the organization hold 
themselves accountable. Hurricane High School is strongly encouraged to refine 
the beliefs so that they reflect standards for all those working within the 
organization. For example, one of the belief statements states, “Students will rise 
to meet high expectations.”  This belief might be restated, “As role models for our 
students, we maintain high expectations for our own professional conduct.” 

 
The climate at Hurricane High is very positive.  This is due in large part to the 
attitudes and behaviors of the staff.  The school’s belief statements and goals 
should reflect the adult practices that affect this school culture. 

 
c) To what extent do the school's mission and beliefs align to support the school's 

desired results for student learning (DRSLs)? 
 

The school’s mission, beliefs, and DRSLs were the result of comprehensive 
process facilitated by the leadership team.  It is evident from the resulting 
products that care was given to ensure consistency in purpose and direction 
among the three.  The school’s mission (or purpose) is closely aligned to its vision 
for student learning (i.e., its DRSLs) and its beliefs regarding the responsibilities 
of the administration and faculty to ensure that the vision is achieved.  
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Curriculum Development: 
 
a) To what extent does the staff work collaboratively to ensure that the curriculum is 

based on clearly defined standards and the Utah Core Curriculum (with inclusion 
of the Utah Life Skills)? 

 
 There are indications that many departments are focusing on curricula aligned 

with the State Core Curriculum Guidelines.  The Hurricane High School Quality 
Curriculum Focus Group surveyed and reviewed the curriculum needs of the 
school. Teachers, parents, and students have all been involved in this focus group.  
Teachers at Hurricane High School have posted on the Internet disclosure 
statements for each Core class that are aligned with the Utah Core Curriculum 
guidelines (with inclusion of the Utah Life Skills).  There is evidence that teachers 
are beginning to align the individual and group assignments with standards and 
goals reflected in the Utah Core Curriculum guidelines.  Staff and students have 
indicated there is a need for the departments to go beyond teaching the basic goals 
as presented in the Core Curriculum and collaborate across departments to 
provide the students with the opportunity to have a more in-depth learning 
experience for the specific goals.  It is very important that the written, the taught, 
and the assessed curricula be aligned not only with State Core standards, but with 
the school’s vision for student learning (or DRSLs).   

 
b) To what extent does the teaching staff work collaboratively to support the 

development of a curriculum that focuses on the school's desired results for 
student learning? 

 
 According to interviews with the teachers, the explicit teaching of the skills and 

habits of the school’s DRSLs is just beginning.  The school’s Quality Curriculum 
Focus Group has provided surveys to the focus group members and to all teachers 
to determine the areas of concern and school/student/community curriculum 
needs   Based on survey results, recommended curriculum action goals were 
identified and included in the school’s action plan. 

 
 Teachers have posted disclosure statements on the Internet for all of the Core 

classes that are aligned with the DRSLs. This has provided students and parents 
with the opportunity to view the vision teachers have for the students in each Core 
class.  The Visiting Team recommends that the staff identify a set of specific 
indicators for each DRSL.  These indicators would clarify each desired result in 
terms of student behavior.  The staff has yet to answer questions such as, “What is 
a lifelong learner?”  “What does it mean to be an effective communicator?” and 
“What are the visible and measurable behaviors that we believe all students need 
to master before they leave high school?”  Without a clear set of indicators or 
teaching objectives for each DRSL, they will remain an esoteric vision for student 
learning, rather than a concrete set of objectives that students will master.  
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 Lastly, interviews with students and staff indicate that more collaboration 
between teachers within a department and across departments would be very 
beneficial to the learning environment provided for each student.  Students 
indicated that the curriculum they experience lacks a sense of cohesiveness and 
relevance.  Skills and concepts taught in classes are taught in isolation, rather than 
integrated to provide opportunities to reinforce, apply, or connect ideas common 
to different content areas.    

  
 
Quality Instructional Design: 
 
a) To what extent does the professional staff design and implement a variety of 

learning experiences that actively engage students? 
 
  The majority of activities observed during the course of the visit involved direct 

instruction to students, followed by demonstration teaching and independent 
work. The Visiting Team also observed many teachers facilitating independent 
student work and laboratory exercises. Students report that teachers often provide 
some activity during the teaching process.   

   
  The Visiting Team also observed some teachers employing research-based 

teaching activities such as the use of technology, collaborative learning structures, 
role-playing, simulations, and Socratic seminars.  The Visiting Team applauds the 
work of teachers who are making efforts to broaden their instructional repertoire 
to incorporate a wide variety of research-based instructional methods.  Although 
the self-study reports, “A high majority of teachers use a variety of instructional 
strategies,” observations during the two-day visit did not confirm this belief.   The 
staff may want to conduct their own classroom observations to ensure that a 
greater variety of research-based teaching activities are, indeed, being used on a 
regular basis.  The over-dependence on direct instruction as the primary 
instructional method may be hindering some students from achieving their true 
potential.  

  
  Throughout the site visit, many students reported that teachers often provide 

activities during the teaching process.  Most of them reported feeling engaged in 
the learning process. Some students suggested that teachers are unaware of how 
students perceive the classroom environment, and they would like to see student 
surveys or other forms of feedback regarding the effectiveness of different 
teaching strategies in meeting their learning needs.   

 
  Teachers expressed frustration over the lack of access to the computer labs and 

technology in general.  The Visiting Team recommends that the Instructional 
Design Focus Group explore alternative sources of funding and creative 
scheduling solutions to address this issue.  
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b) To what extent does the professional staff employ a variety of instructional 
strategies to ensure the needs of different learners are met? 

 
 The Visiting Team was impressed by the high degree of dedication within the 

teaching staff.  Hurricane High School offers honors classes, AP classes, and 
concurrent enrollment courses in partnership with Dixie State College to meet the 
needs of gifted students.   

 
 The faculty seems exceptionally approachable.  Students reported that they feel 

very comfortable seeking out extra help when they need it. Care should be taken 
to ensure that those students who are reluctant to seek out help are identified, and 
research-based activities used to meet their needs.  

 
 The focus group has recommended the development of a peer-tutoring program. 

The Visiting Team encourages the implementation of this plan. 
 
c) To what extent do the professional staff and leadership provide additional 

opportunities which support student learning? 
 
 Efforts have been made to provide additional opportunities that support student 

learning, such as individual teaching assistance after school, peer tutoring in the 
Special Education Department, and monitoring attendance.  Hurricane High 
School also provides many extracurricular activities. The staff is encouraged to 
collect data in order to investigate the effectiveness of these programs in meeting 
student needs, as well as whether or not all groups of students are able to take 
advantage of these support structures.  The staff should research creative ways of 
providing additional opportunities by investigating how other schools are 
reaching all subgroups of students. 

 
 
Quality Assessment Systems: 
 
a) To what extent has the staff developed classroom or schoolwide assessments 

based on clearly articulated expectations for student achievement? 
 

The staff has indicated that, based on their findings, clearly defined expectations 
for student achievement and performance standards are not fully developed.  
Conversations concerning testing are generally focused on CRT and SAT results.  
There is a desire among the staff to develop and incorporate formative benchmark 
classroom assessments in order to determine who is learning or not learning.   The 
Visiting Team applauds the school’s desire to move away from depending on 
state test scores for determining the learning needs of their students.  Common 
formative classroom assessments, used by all members of a department, will 
provide more timely data that will allow teachers to adjust instruction 
accordingly.    
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b) To what extent are assessments of student learning developed using methods that 
reflect the intended purpose and performance standards?  

 
The staff reported using a variety of assessments including portfolios, projects, 
activities, and paper-and-pencil assessments.  Student and teacher interviews 
confirm that teachers are willing to incorporate a variety of assessment tools.  
However, most assessments are designed by individual teachers in isolation from 
their colleagues.  Therefore, classroom assessments lack a consistent standard for 
rigor, design, or alignment to the Core Curriculum.  Student performance 
standards are set by each teacher rather than by the department or school.  The 
staff is encouraged to explore the research available on standards-based 
assessments and the role assessment can play in improving student achievement.  

 
c) To what extent are assessments designed, developed, and used in a fair and 

equitable manner? 
 

In the written report of the self-study, there is an indication that bias may be 
inherent in some assessment practices.  The report and follow-up conversations 
indicate that this is a twofold issue.  Some teachers may not be aware of 
inadvertent ways in which bias is introduced into the assessment process.  The 
second issue is a communication issue; students are not always informed as to the 
criteria for the assessment.  There also seems to be a disconnect, at times, between 
the curriculum being taught and the assessment that measures student learning.   

 
Teachers are genuinely concerned about student achievement and want all 
students to learn at high levels.  A variety of assessments are used to help 
determine what students know and are able to do.  Teachers desire time to help 
them continue developing assessment tools, curricula, and instructional strategies 
that will better meet the needs of all students. 

 
 
Leadership for School Improvement: 
 
a)  To what extent does the school leadership promote quality instruction by fostering 

an academic learning climate and actively supporting teaching and learning? 
 
 The school’s leadership recognizes the need for continuous improvement of the 

schools academic learning climate and teaching practices.  To this end, the 
administration encourages, supports, and provides opportunities for the teaching 
staff to deepen their understanding of research-based best practices.  Many of the 
staff members have participated in a wide variety of professional growth 
activities, while others have participated only marginally.  The leadership is 
encouraged to seek and create opportunities for all the teaching staff to participate 
in school site inquiry and learning opportunities.  This might include structuring 
time to refine and extend the staff’s understanding of teaching thinking and 
reasoning, differentiated instruction, and literacy strategies, and/or developing 
alternative assessments.   
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. 
b) To what extent does the school leadership employ effective decision-making that 

is data-driven, research-based, and collaborative? 
 
 The leadership at Hurricane High School has taken considerable steps to employ 

effective decision making that is data-driven, research-based, and collaborative.  
The recognition and commitment to moving the organization and classrooms in 
this direction are definite strengths of the leadership at Hurricane High School. 

  
c) To what extent does the school leadership monitor progress in student 

achievement and instructional effectiveness through a comprehensive assessment 
system and continuous reflection? 

 
 Hurricane High School is still learning how to develop a comprehensive 

assessment system.  Currently, other than individual teacher-made tests and 
grades, standardized testing data is the primary tool employed to analyze 
instructional effectiveness.  As Hurricane High School moves to incorporate the 
DRSLs as a curriculum focus, additional tools will be needed to measure and 
track student progress in achieving these desired results.  Additionally, as 
departments engage in course alignment activities, the development and reporting 
on common benchmark assessments (i.e., among teachers teaching the same 
subject and grade level) could provide a valuable source of data for monitoring 
student achievement and instructional effectiveness.   

 
 The Visiting Team is confident that the leadership and staff will pursue the 

development of a comprehensive assessment system over the next six years.  
 
d) To what extent does the school leadership provide skillful stewardship by 

ensuring management of the organization, operations, and resources of the school 
for a safe, efficient, and effective learning environment? 

 
  The leadership of the school provides skillful stewardship of the organization.  

Schoolwide policies and operational procedures are consistent with the school’s 
beliefs and mission, and are designed to maximize opportunities for  learning.  
The allocation and use of resources are often aligned with the school’s goals.  

 
  The administration believes strongly in cultivating staff leadership in activities 

and decisions pertaining to the school’s instructional program and policies.  The 
administration and the Visiting Team recognize the contributions and sacrifices of 
the focus group leaders and school accreditation leadership team during the self-
study process.  All are to be commended for taking an active role in the 
stewardship of the school.  The focus group leaders are encouraged to continue 
their leadership activities to ensure the whole school maintains a focus and 
commitment to the school’s action plan and the recommendations of the Visiting 
Team.  
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e) To what extent does the school leadership make decisions related to the allocation 
and use of resources which align with the school goals, the achievement of the 
DRSLs, and school improvement efforts? 

 
  Hurricane High School has not had sufficient time or opportunity to incorporate 

the school’s DRSLs into the school’s decision-making process.  Hurricane High 
has yet to adopt a set of indicators for each DRSL.  According to the school’s 
self-study, the indicators identified in the document are currently “proposed.”  

 
  As the school moves to adopt a set of indicators for each DRSL, the next 

challenge will be to develop a means for assessing and reporting student progress 
relative to each DRSL.  Once this information is available, the leadership will be 
able to make better decisions when allocating resources to all ensure students are 
becoming (according to the DRSLs) lifelong learners, personally and socially 
responsible, effective communicators, and employable citizens.  

 
f) To what extent does the school leadership empower the school community and 

encourage commitment, participation, collaboration, and shared responsibility 
for student learning? 

 
  The school leadership has made a concerted effort to empower the school 

community and encourage commitment, participation, collaboration, and shared 
responsibility for student learning. Parental and community participation (e.g., 
TRIO, Dixie State College) in the school was evident.  Parents and students were 
solicited to serve on the focus groups.  Numerous community businesses provide 
support for school activities by contributing monies, goods, and services.   

 
 
Community Building: 
 
a) To what extent does the school foster community building and working 

relationships within the school? 
 
 Hurricane High School offers a wide variety of programs, co-curricular activities, 

and extracurricular activities to provide opportunities for stakeholders to develop 
a sense of community at the school.  For example, one student who was 
interviewed said, “Most of my teachers are willing to help me before or after 
school with my work.”  Another student added, “Our activities try to involve 
everyone.  I am not as involved as some, but I still feel like I am part of the 
school.”  A member of the Executive Council described how they have planned 
activities to meet the needs and interests of all students (e.g., the skating 
competition).   

 
 Beginning with the 2001-02 school year, Hurricane High School changed from a 

grades 10-12 high school to a grades 9-12 high school.  This change brought new 
students, new teachers, and a new principal.  In fact, the change meant that, for 
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one year, half of the student body was new (ninth and tenth grades).  In addition, 
of the 54 certificated staff members, 28 have ten or fewer years of experience. 
The staff has made a concerted effort to build a community and develop working 
relationships with one another.  For example, one new teacher said, “My fellow 
department members and I have met together often to discuss curriculum and they 
have helped me with ideas and strategies.”  A veteran teacher said, “For many 
years we did not meet together (as a department), but with the addition of new 
teachers we had to meet.  Now we meet because we want to work together and 
improve what we do.” 

 
 The school should continue to utilize the working relationships in place to move 

forward in the school improvement process.  Departments need to focus upon the 
school mission and DRSLs by analyzing student work and developing 
departmental goals for improvement that are aligned with the school improvement 
plan.  In addition, the school is encouraged to enhance its practice of 
comprehensive guidance and counseling for students. 

 
b) To what extent does the school extend the school community through 

collaborative networks that support student learning? 
 
  Students, teachers, parents, support staff, administration, and community 

members have positive working relationships.  Hurricane and the surrounding 
towns form a tight-knit community, and the school has capitalized upon this 
relationship.  Local businesses and community members have donated goods, 
services, financial support, and scholarships to the school.  The school and Dixie 
State College of Utah have a strong cooperative relationship allowing students to 
take upper-level courses that are not available at Hurricane High School.   There 
is an active and functioning community council consisting of parents, a student, 
and the principal.  Parent members of this group expressed to members of the 
Visiting Team that the school leadership and staff have intentionally invited and 
involved the community in the school.  

 
 The school is encouraged to continue to build these relationships to enhance 

student achievement and to achieve the goals in the action plan.  The focus group 
discovered areas for improvement.  Some specific areas of improvement include 
being open to suggestions from parents (the parent always knows more about the 
student than the school does) and more communication (especially positive 
communication) between the school and parents.  

 
 
Culture of Continuous Improvement and Learning: 
 
a) To what extent does the school build skills and the capacity for improvement 

through comprehensive and ongoing professional development programs focused 
on the school's goals for improvement? 
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 The school’s organizational system and culture do encourage the commitment to 
continuous improvement through participation thorough participation in 
professional development.  There is evidence that the staff has been involved with 
professional development.  The Visiting Team agrees with the recommendations 
of the focus group:  (1) It does little good to gain new knowledge without making 
practical, lasting, and documented classroom changes.  (2) Another concern at this 
point is making a conscious effort to connect the learning experiences directly to 
the DRSLs and the action plan.  Professional development needs to be more 
focused and in-depth so that teachers can implement best practices that align with 
the mission, DRSLs, and action plan. 

 
b) To what extent does the school create conditions that support productive change 

and continuous improvement? 
 
 Hurricane High School is highly involved in the change process, and the staff 

supports the changes that are taking place.  The staff is involved in training that 
promotes the acquisition of new knowledge and skills.  The Visiting Team agrees 
with the focus group’s recommendation for improvement:  

 
 Staff-wide development must be based on student performance results, 

and then follow-up should occur.  We need to improve the effort made to 
alert the community to changes happening in our school.  We also need to 
address the training of teachers new to our school to ensure that we are all 
consistent in our objectives of education and the understanding of 
individual programs. 

 
 
 

CHAPTER 4:  NORTHWEST ASSOCIATION OF SCHOOLS  
AND OF COLLEGES AND UNIVERSITIES (NASCU)  

STANDARDS I-X 
 
 

Standard I – Educational Program  
 
 This standard is met. 
 
Standard II – Student Personnel Services  
 
 This standard is not met.  Student-counselor ratio is stated as 425:1 in 

annual report dated October 15, 2002. 
 
Standard III – School Plant and Equipment 
 
 This standard is met. 
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Standard IV – Library Media Program 
 
 This standard is met. 
 
Standard V – Records 
 
 This standard is met. 
 
 
Standard VI – School Improvement (This is addressed in the self-study.) 
 

This standard is met. 
 
Standard VII – Preparation of Personnel 
 

This standard is not met.  Nine (9) teachers were underqualified for their 
assignments as of annual report dated October 15, 2002. 

 
Standard VIII – Administration  
 

This standard is met. 
 
Standard IX – Teacher Load 
 

This standard is met; however, one teacher had 210 students according to 
the annual report. 

 
Standard X – Activities 
 

This standard is met. 
 
 
 

CHAPTER 5:  SCHOOL IMPROVEMENT EFFORTS – ACTION PLAN 
 
 
a) To what extent is the schoolwide action plan adequate in addressing the critical 

areas for follow-up? 
 
 Hurricane High School recognizes that the goal of the self-study is to identify and 

plan for school improvement efforts that will result in leveraging student 
achievement.  This is a significant departure from the old accreditation model, in 
which improvement efforts did not always focus on improving student 
performance.  According to the school’s self-study document, the action plan was 
“based upon the premise that effective teachers are a critical factor in increasing 
student performance.”  Furthermore, according to the report, the faculty “will 
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continue to examine and put into practice a myriad of strategies for powerful 
teaching and learning.”  To this end, Goal #2 of the school’s action plan identifies 
a clear sequence of events, beginning with the identification of study groups to 
explore quality teaching methods and the creation of staff development 
opportunities focused on developing awareness and knowledge of effective 
teaching practices.   

 
 What is missing from the action plan for Goal #2 is (1) clarity as to how these 

practices will be implemented and refined in classrooms, (2) what accountability 
system (if any) will be put into place to ensure new strategies are implemented 
and how the school’s leadership team will monitor, and (3) a means to evaluate 
the effectiveness of the “study group” and “staff development opportunities” in 
facilitating the actual implementation of a “myriad of strategies for powerful 
teaching and learning.”  Without a system of professional accountability, collegial 
support during implementation, and a means of evaluating staff development, it is 
likely many of these strategies will either fail to find their way into the classroom, 
or be insufficiently implemented.  If either occurs, the time, effort, and resources 
channeled to Goal #2 may not result in raising student achievement. 

 
 Goal #2 is worthy of further discussion and planning on the part of the leadership 

team.  It is highly recommended that the team become familiar with the 
recommendations of the National Council for Staff Development directed by 
Dennis Sparks, as well as the research of Bruce Joyce on effective staff 
development, before completing the action plan for this goal.  

 
 Goal #2 also addresses the need to develop “Essential Competencies” which link 

the DRSLs to the Core Curriculum.   Although this work is not scheduled to be 
started until year three, the staff is encouraged to initiate this work on a small 
scale by piloting the development of assessment tools focused on one or two 
competencies.  By experimenting with this process on a smaller scale the staff can 
collaborate in learning how to design high quality classroom assessment tools, 
score student work, and collect anchor papers for the future.  Small pilots will 
help the staff prepare for a larger schoolwide effort in year three. 

 
 Goal #3 addresses the need for increasing collaboration among the staff.  To this 

end, Hurricane High School has planned for involving parents and students in its 
study groups, increasing the effectiveness of department meetings, implementing 
peer coaching, and providing new teachers with a mentor for the first three years 
of their tenure.  As with Goal #2, the leadership team needs to refine this goal to 
provide greater clarity in terms of (1) how the school will define success for each 
of these sub-goals, (2) how each of the goals will be monitored during the next six 
year and, (3) how each of the goals will be evaluated in for its impact on student 
learning.  Research on effective schools supports the notion that significant 
increases in student achievement are rarely gained without collaboration. To this 
end, the leadership team and staff need to push their thinking a bit further and 
define (1) what will be the specific focus for planned collaboration, peer 
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coaching, mentoring; (2) what is the purpose for incorporating “all stakeholders in 
study groups”; and  (3) how it can be determined whether these structures for 
collaboration are working. 

 
 Goal #1 addresses the need to ensure that classroom activities and lessons are 

aligned with the State Core and school DRSLs.  The action plan acknowledges the 
school’s leadership role in providing all staff members the opportunity to become 
familiar with the State Core.  The action plan also provides a means by which the 
school leadership (administration, curriculum focus group, and department heads) 
can monitor the alignment of state standards by requiring teachers to use the new 
Curriculum Planning Log.  The leadership team has hypothesized that greater 
alignment will result in higher student achievement.   Therefore, the team has 
planned to use achievement data to evaluate the effectiveness of the Curriculum 
Planning Logs as an alignment tool.   

 
 The leadership team has done a commendable job establishing a plan for 

implementing, monitoring, and evaluating the success of Goal #1 with regard to 
alignment of content standards.  However, such clarity is missing from the plan 
with regard to monitoring and evaluating student achievement of the DRSLs.  
Over the next six years, one of Hurricane High School’s greatest challenges will 
be to develop schoolwide agreement on and development of assessment tools that 
can be used to assess student achievement of the DRSLs.  

 
b) To what extent is there sufficient commitment to the action plan, schoolwide and 

systemwide? 
 
 The majority of the Hurricane High School staff had the opportunity to review 

and/or provide input in the development of the action plan.  It is assumed that, 
having had the opportunity for input, the staff will work collaboratively to ensure 
it is actualized. 

 
 The current action plan will require some revision to reflect the major 

recommendation of the Visiting Team, as well as the recommendations for 
improving the existing action plan.  The Visiting Team is confident that the 
school’s leadership team will work to create awareness and commitment among 
the staff regarding these recommendations as well. 

 
c) How sound does the follow-up process that the school intends to use for 

monitoring the accomplishments of the schoolwide action plan appear to be?  
 
 Overall, the current action plan does not clearly articulate an effective method for 

evaluating the impact of school improvement efforts on student achievement.  As 
a result of the site visit, the administrative team understands the importance of 
collecting and using significant data to evaluate the effectiveness of the school’s 
improvement efforts.  It is clear that Hurricane High School is moving forward in 
its quest to become researched-based and data-driven. With further discussion and 
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refinement, Hurricane High School will be well on the way to achieving this goal.  
Kudos to the school and leadership team for their efforts.  

 
 
 

CHAPTER 6:  MAJOR COMMENDATIONS AND RECOMMENDATIONS  
OF THE VISITING TEAM  

 
 
C ommendations: 
 
• The Visiting Team commends the administration, staff, parents, and students for 

their sincere effort to establish a collaborative process for addressing school 
improvement goals.  It is evident to the Visiting Team that what may have started 
out as a process that the staff viewed as “something we have to do” became, for 
many, an opportunity for reflection, collaboration, leadership, and learning.  The 
Visiting Team commends the staff for its willingness to both learn from and lead 
this process on behalf of students.  Leadership among the staff is evident and 
supported at Hurricane High School  

 
• The Visiting Team commends the staff for its efforts to develop and maintain a 

sense of community and a culture of continuous improvement.  The school 
recognizes that real school improvement requires time, commitment, and healthy 
professional relationships among staff, parents, and students.  This sense of 
community will be critical to the school’s success in the work ahead.   

 
• The Visiting Team commends the teaching staff for its study and desire to 

implement research-based instructional practices.   Some of the teachers at 
Hurricane High School were observed using a wide variety of instructional 
approaches, including cooperative learning, Socratic Seminars, engaging review 
activities, inquiry-based projects, manipulatives, and student-led discussions. 
These teachers are to be commended for continually seeking new teaching 
methodologies to support the wide variety of student learners in their classes. 

 
 
Recommendations: 
 
• The Visiting Team recommends that Hurricane High School continue to develop 

a comprehensive system for gathering, analyzing, and using data to drive school 
improvement and decision making.  These efforts should extend to gathering and 
using data to monitor and evaluate improvement efforts as they are implemented 
and refined.  Additionally, the school is encouraged to seek suggestions from 
targeted student subgroups (identified as needing additional support) before acting 
on their behalf.  Revision of the school’s current action plan to reflect this need 
would serve as a first step. 
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• The Visiting Team recommends that the school staff explore ways to explicitly 
teach and assess the school’s DRSLs.  Currently, most students interviewed by the 
Visiting Team are completely unaware of the DRSLs.  If these desired results 
truly reflect the collective vision of the school for student learning, then they need 
to play a central role in the design of curriculum and the instructional delivery 
system, and need to be assessed overtly.  The school is encouraged to research 
how other schools are teaching and assessing these learning goals.   

 
• The Visiting Team recommends that the staff explore and implement a 

professional development program that will provide all teachers with the 
opportunity to refine their craft and employ research-based practices.  The vast 
majority of teachers interviewed express a desire to learn how to differentiate 
instruction, work more effectively with special education students, and support 
second-language learners.  However, this desire was coupled with a frustration 
regarding lack of time and opportunity to perfect new methodologies. 

 
• The Visiting Team recommends that the staff engage in dialogue leading to the 

alignment of courses to Utah Core Curriculum Standards.  This would include 
adopting appropriate Core Curriculum Standards in non-Core courses and 
electives to support student achievement.  Additionally, Core content areas are 
encouraged to set performance standards for “essential” standards and create 
common benchmark assessments for each department that can be used to monitor 
student process and make adjustments to the curricular program.    
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